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Abstract 
This study aimed to investigate English language teacher candidates’ language learning anxiety and reveal whether there was 
a significant relationship between foreign language learning anxiety and independent variables such as gender, age and grade 
level. One hundred and thirty two English language teacher candidates participated in the study, and the Foreign Language 
Classroom Anxiety Scale (Horwitz, Horwitz, & Cope, 1986) was used. The results of the study showed that English language 
teacher candidates had low levels of foreign language learning anxiety and that there was a significant relationship between 
anxiety and independent variables such as gender, age and grade level.  
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1. Introduction 
Foreign language anxiety, which is defined as the “worry and negative emotional reaction aroused when 
learning or utilizing a second language” (Young, 1999), is one of the most significant factors affecting the 
learning of a foreign language. Horwitz, Horwitz, and Cope (1986) indicate that foreign language anxiety is “a 
distinct complex of self-perceptions, beliefs, feelings, and behaviors related to classroom language learning 
arising from the uniqueness of the language learning process” (p.128). While a number of studies (e.g. 
Gregersen, 2003; MacIntyre & Gardner, 1991; Price, 1991) found that high levels of anxiety usually had a 
negative effect on the language acquisition process, some studies (e.g. Cheng, 2002; Ewald, 2007; Horwitz et. al., 
1986) revealed that anxiety had a positive effect on language learning and achievement. Moreover, a plethora of 
studies investigated foreign language anxiety with respect to specific language skills, such as reading, listening, 
writing, and speaking (Cheng, Horwitz, & Schallert, 1999; Saito, Horwitz, & Garza, 1999; Sellers, 2000). 
Research studies also focused on revealing the factors having an impact on foreign language anxiety. The 
most common factors in the literature were students’ motivation to learn (Ryan & Deci, 2002), the beliefs 
students held about language acquisition (Gregersen, 2003; Horwitz, 1986), students’ personalities (Ehrman & 
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Oxford, 1990, 1995), the way a teacher interacted with students (Vygotsky, 1986), students’ background in the 
language (Frantzen & Magnan, 2005), and learning in cooperative groups (Slavin, 1991). Further, some research 
studies (e.g. Gregerson & Horwitz, 2002; Kitano, 2001; Onwuegbuzie, Bailey, & Daley, 1999) investigated how 
the negative correlations between foreign language anxiety and achievement were related to the variables, such as 
age, years of study, gender, prior experience of living in or visiting the target culture countries. It was found in 
these studies that the relationship between foreign language anxiety and achievement was affected by a number 
of learner, environmental, and social factors.  
Since foreign language anxiety has a confusing and complex nature, a great deal of research has yielded 
different results. Even if foreign language learners’ anxiety level has been explored in a number of studies, few of 
them have focused on the foreign language teacher candidates’ foreign language learning anxiety as it is 
frequently assumed that they have already managed to learn the target language. This experimental study, thus, 
aimed to investigate the foreign language teacher candidates’ foreign language learning anxiety and to find out 
whether there was a significant relationship between foreign language learning anxiety and independent variables 
such as gender, age and grade level. 
2. Methodology 
2.1. Sample 
The study was conducted with the participation of 132 (46 male and 86 female) English language teacher 
candidates at different grades of the ELT department at a state university in Turkey. The participants were 
randomly selected among the first-year (n=32), the second-year (n=38), the third-year (n=43), and the forth-year 
(n=19) students. Each participant was assigned a number during the data analysis procedure because of ethical 
considerations.  
2.2. Instruments 
To investigate English language teacher candidates’ foreign language learning anxiety and to compare the 
results according to the independent variables, the researcher utilized Horwitz, Horwitz, & Cope’s (1986) 
Foreign Language Classroom Anxiety Scale (FLCAS)  consisting of 33 items presented on a five-point Likert 
scale, ranging from ‘1=strongly disagree’, ‘2=disagree’, ‘3=neither agree nor disagree’, ‘4=agree’ to ‘5=strongly 
agree’. Individual interviews with highly anxious teacher candidates were also conducted.  Cronbach's alpha 
coefficient of .83 was reported for the FLCAS by Horwitz et al. (1986), and the reliability of the same scale for 
this study was found to be .79 by the researcher. 
2.3. Data collection procedures 
The questionnaire was administered to 132 respondents at a state university in Turkey. Prior to giving the 
questionnaires, all questions were expounded to the participants so that they could complete the questionnaire 
easily. Only one questionnaire was given to each respondent. In this questionnaire, respondents were asked about 
their age, gender and grade level as well as their foreign language learning anxiety. Convenient sampling method 
was used because it was difficult to distribute the questionnaire to a large number of respondents owing to time 
constraints, lack of resources and budget.  
2.4. Data analysis procedure 
The data obtained via the questionnaire were coded for statistical analysis to unearth English language teacher 
candidates’ levels of foreign language learning anxiety and to reveal whether there was a significant relationship 
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between foreign language learning anxiety and independent variables such as gender, age and grade level. The 
Statistical Package for the Social Sciences (SPSS, version 16.0) was employed for statistical analysis. Descriptive 
statistics (frequencies, percentages, means, standard deviation, etc.) were utilized to obtain patterns of 
demographic information from the personal details part of the questionnaire and English language teacher 
candidates’ foreign language learning anxiety. A series of independent samples t-tests were employed to compare 
male English language teacher candidates’ mean scores for foreign language learning anxiety with that of female 
English language teacher candidates. The ANOVA tests were employed to reveal whether there was a significant 
relationship between English language teacher candidates’ foreign language learning anxiety and variables such 
as age and grade level. 
3. Results 
3.1. English language teacher candidates’ levels of foreign language learning anxiety 
The results of this study showed that during the spring semester of 2011-2012 Academic Year, English 
language teacher candidates at a state university were not highly anxious. Most of the responses were in disagree 
to neither agree nor disagree range. Although English language teacher candidates expressed their disagreement 
with respect to subscales numbered 1 (X= 2.76, S.D= 1.09) , 3 (X= 2.39, S.D= 0.91), 4 (X= 2.58, S.D= 1.08), 6 
(X= 2.76, S.D= 1.03), 7 (X= 2.61, S.D= 1.01), 10 (X= 2.89, S.D= 1.07), 13 (X= 2.43, S.D= 0.93), 15 (X= 2.64, 
S.D= 1.00), 16 (X= 2.70, S.D= 1.17), 17 (X= 2.35, S.D= 0.98), 19 (X= 2.29, S.D= 0.82), 20 (X= 2.58, S.D= 
0.98), 21 (X= 2.18, S.D= 0.92), 23 (X= 2.59, S.D= 0.98), 25 (X= 2.36, S.D= 0.92), 26 (X= 2.26, S.D= 0.90), 27 
(X= 2.57, S.D= 0.96), 29 (X= 2.61, S.D= 1.06), 30 (X= 2.70, S.D= 0.85), 31 (X= 2.26, S.D= 0.94) by scoring 
lower than 3 points on a 5-point Likert scale, they expressed neither agreement nor disagreement with respect to 
subscales numbered 2 (X= 3.05, S.D= 0.92), 5 (X= 3.65, S.D= 0.98), 8 (X= 3.56, S.D= 0.84), 9 (X= 3.04, S.D= 
1.14), 11 (X= 3.18, S.D= 0.91), 12 (X= 3.03, S.D= 1.17), 14 (X= 3.33, S.D= 1.05), 18 (X= 3.39, S.D= 0.91), 22 
(X= 3.23, S.D= 0.97), 24 (X= 3.12, S.D= 0.88), 28 (X= 3.39, S.D= 0.83), 32 (X= 3.56, S.D= 0.96), 33 (X= 3.13, 
S.D= 0.99) by scoring higher than 2 points and lower than 4 points. Table 1 presents the mean scores and the 
standard deviations with respect to subscales referring to English language teacher candidates’ levels of foreign 
language learning anxiety.  
 
Table 1. English language teacher candidates’ levels of foreign language learning anxiety 
_________________________________________________________________________________________________________________ 
Subscales         Mean  S.D.  
_________________________________________________________________________________________________________________ 
1. I never feel quite sure of myself when I am speaking in my foreign language class.        2.76  1.09 
2. I don’t worry about making mistakes in language class.    3.05  0.92 
3. I tremble when I know that I'm going to be called on in language class.          2.39  0.91 
4. It frightens me when I don't understand what the teacher is saying in the foreign language. 2.58  1.08 
5. It wouldn't bother me at all to take more foreign language classes.   3.65  0.98 
6. During language class, I find myself thinking about things that have nothing to do          2.76  1.03 
    with the course.         
7. I keep thinking that the other students are better at languages than I am.          2.61  1.01 
8. I am usually at ease during tests in my language class.     3.56  0.84  
9. I start to panic when I have to speak without preparation in language class.   3.04  1.14         
10. I worry about the consequences of failing my foreign language class.          2.89  1.07 
11. I don't understand why some people get so upset over foreign language classes.   3.18  0.91 
12. In language class, I can get so nervous I forget things I know.    3.03  1.17 
13. It embarrasses me to volunteer answers in my language class.    2.43  0.93  
14. I would not be nervous speaking the foreign language with native speakers.   3.33  1.05 
15. I get upset when I don't understand what the teacher is correcting.   2.64  1.00   
16. Even if I am well prepared for language class, I feel anxious about it.   2.70  1.17         
17. I often feel like not going to my language class.     2.35  0.98  
18. I feel confident when I speak in foreign language class.     3.39  0.91  
19. I am afraid that my language teacher is ready to correct every mistake I make.  2.29  0.82         
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20. I can feel my heart pounding when I'm going to be called on in language class.  2.58  0.98         
21. The more I study for a language test, the more confused I get.     2.18  0.92  
22. I don't feel pressure to prepare very well for language class.     3.23  0.97 
23. I always feel that the other students speak the foreign language better than I do.  2.59  0.98         
24. I feel very selfconscious about speaking the foreign language in front of other students.  3.12  0.88 
25. Language class moves so quickly I worry about getting left behind.   2.36  0.92         
26. I feel more tense and nervous in my language class than in my other classes.  2.26  0.90         
27. I get nervous and confused when I am speaking in my language class.   2.57  0.96          
28. When I'm on my way to language class, I feel very sure and relaxed.   3.39  0.83 
29. I get nervous when I don't understand every word the language teacher says.        2.61  1.06                
30. I feel overwhelmed by the number of rules you have to learn to speak a foreign language.  2.70  0.85 
31. I am afraid that the other students will laugh at me when I speak the foreign language.  2.26       0.94    
32. I would probably feel comfortable around native speakers of the foreign language.  3.56  0.96 
33. I get nervous when the language teacher asks questions which I haven't prepared    3.13  0.99            
      in advance. 
_________________________________________________________________________________________________________________ 
3.2. Gender and English language teacher candidates’ foreign language learning anxiety 
To reveal whether there was a significant relationship between gender and English language teacher 
candidates’ foreign language learning anxiety, a series of independent samples t-tests were performed, and male 
English language teacher candidates’ mean scores for foreign language learning anxiety were compared with 
female English language teacher candidates’ mean scores for foreign language learning anxiety. The results of 
the independent samples t-tests indicated that there were significant differences between male English language 
teacher candidates’ mean scores and female English language teacher candidates’ mean scores with respect to 
subscales numbered 1     (t (130)= -5.758, p= .000, p <0.05), 7 (t (130)= -2.248, p= .003, p <0.05), 9 (t (130)= -
3.848, p= .000, p <0.05), 14   (t (130)= 4.594, p= .000, p <0.05), 15 (t (130)= -2.089, p= .004, p <0.05), 16 (t 
(130)= -2.285, p= .002, p <0.05) , 20  (t (130)= -2.763, p= .007, p <0.05), 22 (t (130)=  2.607, p= .010, p <0.05), 
23 (t (130)= -3.113, p= .002, p <0.05), 27 (t (130)= -2.761, p= .007, p <0.05), 32 (t (130)= 2.165, p= .032, p 
<0.05). That is to state that male English language teacher candidates had lower level of foreign language 
learning anxiety than female English language teacher candidates with respect to the abovementioned subscales 
numbered 1, 7, 9, 14, 15, 16, 20, 22, 23, 27, 32. To illustrate, male English language teacher candidates (X= 2.09; 
S.D= 0.86) felt more sure of themselves than female English language teacher candidates (X= 3.12; S.D= 1.03) 
when speaking in their foreign languge class (subscale 1, t (130)= -5.758, p= .000, p <0.05).  
 
Table 2. Mean differences between male and female English language teacher candidates’ mean scores  
with respect to foreign language learning anxiety 
____________________________________________________________________________ 
Subscales  Male (n= 46) Female (n= 86) t-value  p 
   (X, S.D)  (X, S.D) 
_________________________________________________________________________________________ 
1  2.09 (0.86)  3.12 (1.03)  -5.758  .000 
7  2.35 (1.02)  2.76 (0.98)  -2.248  .003 
9  2.54 (1.03)  3.30 (1.11)  -3.848  .000 
14  3.87 (0.91)  3.05 (1.02)  4.594  .000 
15  2.39 (0.88)  2.77 (1.04)  -2.089  .004 
16  2.39 (1.11)  2.87 (1.77)  -2.285  .002 
20  2.26 (0.91)  2.74 (0.98)  -2.763  .007 
22  3.52 (0.91)  3.07 (0.97)  2.607  .010 
23  2.24 (0.92)  2.78 (0.96)  -3.113  .002 
27  2.26 (0.83)  2.73 (0.99)  -2.761  .007 
32  3.80 (0.96)  3.43 (0.94)  2.165  .032 
__________________________________________________________________________________________ 
* p< 0.05 
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3.3. Age and English language teacher candidates’ foreign language learning anxiety 
To reveal whether there was a significant relationship between age and English language teacher candidates’ 
foreign language learning anxiety, the ANOVA tests were applied. The results of the ANOVA tests indicated that 
there was a significant relationship between age and English language teacher candidates’ foreign language 
learning anxiety with respect to subscales numbered 3 (F= 3.657, p= .029), 7 (F = 3.278, p= .041) , 10 (F= 4.440, 
p= .014), 17 (F= 4.338, p= .015), 33 (F= 3.728, p= .027). To illustrate, there was a significant relationship 
between age and English language teacher candidates’ trembling when knowing that they are going to be called 
on in language class (subscale 3, F= 3.657, p= .029). Table 3 displays the results of these tests. 
 
Table 3. One way analysis of variance (ANOVA) for English language teacher candidates’ foreign language learning anxiety with respect to 
age 
_______________________________________________________________________________________________________________ 
Subscales  Age  
   (1)18-20  (2) 21-23  (3) 24-24+  F (ANOVA) p 
   (n= 34)  (n= 75)  (n= 23)   
   (Mean, S.D) (Mean, S.D) (Mean, S.D) 
________________________________________________________________________________________________________________ 
3  2.59 (0.89)  2.43 (0.84)  1.96 (1.02)  3.657  .029* 
7  2.85 (1.10)  2.64 (0.98)  2.17 (0.83)  3.278  .041*  
10  3.32 (1.01)  2.79 (1.08)  2.57 (0.95)  4.440  .014*  
17  2.76 (1.18)  2.20 (0.87)  2.22 (0.85)  4.338  .015*  
33  3.41 (0.96)  3.13 (0.98)  2.70 (0.97)  3.728  .027* 
_________________________________________________________________________________________________________________ 
  
After the ANOVA tests, a series of post hoc tests (Scheffe tests) were performed to make multiple 
comparisons among three age groups. These post hoc tests revealedthat (a) students at the age of 18-20 (X= 2.59, 
S.D= 0.89) had a stronger inclination to trembling when knowing that they are going to be called on in language 
class than students at the age 24-24+ group (X= 1.96, S.D= 1.02) (subscale 3, p= .025, p <0.05), (b) students at 
the age of 18-20 (X= 2.85, S.D= 1.10) had a stronger inclination to view other students as better language 
learners than students at the age 24-24+ group (X= 2.17, S.D= 0.83) (subscale 7, p= .033, p <0.05), (c) students 
at the age of 18-20 (X= 3.32, S.D= 1.01) had a stronger inclination to worrying about the consequences of failing 
their foreign language class than students at the age of 24-24+ group (X= 2.57, S.D= 0.95) (subscale 10, p= .037, 
p <0.05), (d) students at the age of 18-20 (X= 2.76, S.D= 1.18) often felt like not going to their language class 
more than students at the age of 24-24+ (X= 2.22, S.D= 0.85) (subscale 17, p= .014, p <0.05), (e) students at the 
age of 18-20 (X= 3.41, S.D= 0.96) had a stronger inclination to getting nervous when the language teacher asked 
questions that they had not prepared in advance than students at the age of 24-24+ (X= 2.70, S.D= 0.97) 
(subscale 33, p= .020, p <0.05).  
3.4. Grade level and English language teacher candidates’ foreign language learning anxiety 
To reveal whether there was a significant relationship between grade level and English language teacher 
candidates’ foreign language learning anxiety, the ANOVA tests were applied. The results of the ANOVA tests 
indicated that there was a significant relationship between grade level and English language teacher candidates’ 
foreign language learning anxiety with respect to subscales numbered 1 (F = 5.650, p= .001), 3 (F = 9.167, p= 
.000), 4 (F= 8.026, p= .000), 7 (F= 7.157, p= .000), 8 (F= 7.188, p= .000), 10 (F= 8.283, p= .000), 12 (F = 6.569, 
p= .000),  16 (F= 8.609, p= .000), 17 (F = 5.090, p= .002), 18 (F= 4.880, p= .003), 19 (F= 5.499, p= .001), 20 (F= 
11.342, p= .000), 21 (F= 4.604, p= .004), 23 (F= 9.444, p= .000), 24 (F= 8.284, p= .000), 25 (F= 7.219, p= .000), 
26 (F= 4.002, p= .009), 27 (F= 3.825, p= .012), 28 (F= 2.949, p= .035), 29 (F= 5.453, p= .001), 30 (F= 3.701, p= 
.014), 31 (F= 8.990, p= .000), 32 (F= 6.255, p= .001), 33 (F= 6.819, p= .000). To illustrate, there was a 
significant relationship between grade level and English language teacher candidates’ never feeling quite sure of 
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themselves when speaking in their foreign language class (subscale 1, F= 5.650, p= .001). Table 4 exhibits the 
outcomes of these tests.      
 
Table 4. One way analysis of variance (ANOVA) for English language teacher candidates’ foreign language learning anxiety  
with respect to grade level 
________________________________________________________________________________________________________________ 
Subscales    Grade Levels 
(1)Freshman (2)Sophomore (3) Junior  (4) Senior  F (ANOVA) p 
(n= 32)  (n= 38)  (n= 43)  (n= 19)   
(Mean, S.D) (Mean, S.D) (Mean, S.D) (Mean, S.D) 
________________________________________________________________________________________________________________ 
1 3.09 (1.17)  3.03 (1.03)  2.60 (0.95)  2.00 (1.00)  5.650  .001* 
3 2.66 (0.94)  2.79 (0.93)  2.09 (0.68)  1.79 (0.71)  9.167  .000* 
4 2.75 (1.11)  2.97 (1.00)  2.51 (1.01)  1.63 (0.76)  8.026  .000* 
7 2.63 (1.07)  2.94 (1.01)  2.70 (0.91)  1.74 (0.56)  7.157  .000* 
8 3.69 (0.78)  3.58 (0.76)  3.19 (0.93)  4.16 (0.37)  7.188  .000* 
10 3.53 (0.95)  2.87 (1.09)  2.74 (0.95)  2.16 (0.90)  8.283  .000* 
12 3.19 (1.28)  3.39 (1.15)  3.02 (1.01)  2.05 (0.85)  6.569  .000* 
16 2.81 (1.15)  3.21 (1.19)  2.63 (1.11)  1.68 (0.48)  8.609  .000* 
17 2.63 (1.21)  2.58 (0.83)  2.23 (0.87)  1.68 (0.75)  5.090  .002* 
18 3.09 (1.03)  3.37 (0.94)  3.35 (0.69)  4.05 (0.85)  4.880  .003* 
19 2.41 (0.91)  2.55 (0.92)  2.23 (0.65)  1.68 (0.48)  5.499  .001* 
20 3.00 (1.08)  2.90 (0.98)  2.37 (0.76)  1.68 (0.48)  11.342  .000* 
21 2.22 (1.21)  2.50 (0.92)  2.14 (0.64)  1.58 (0.61)  4.604  .004* 
23 2.72 (0.96)  2.79 (0.91)  2.76 (0.95)  1.58 (0.61)  9.444  .000* 
24 2.84 (0.85)  2.87 (0.84)  3.21 (0.80)  3.89 (0.74)  8.284  .000* 
25 2.56 (1.11)  2.71 (0.96)  2.19 (0.66)  1.68 (0.48)  7.219  .000* 
26 2.56 (1.13)  2.45 (0.83)  2.00 (0.65)  1.95 (0.85)  4.002  .009* 
27 2.66 (0.94)  2.82 (1.06)  2.56 (0.91)  1.95 (0.62)  3.825  .012* 
28 3.28 (0.89)  3.26 (0.83)  3.35 (0.78)  3.89 (0.74)  2.949  .035* 
29 2.84 (1.17)  2.97 (1.10)  2.42 (0.85)  1.95 (0.85)  5.453  .001* 
30 3.00 (0.88)  2.84 (0.89)  2.53 (0.85)  2.32 (0.48)  3.701  .014* 
31 2.63 (1.04)  2.39 (0.97)  2.26 (0.73)  1.37 (0.50)  8.990  .000* 
32 3.16 (1.05)  3.39 (0.92)  3.72 (0.85)  4.21 (0.71)  6.255  .001* 
33 3.53 (0.92)  3.34 (0.99)  2.95 (1.00)  2.42 (0.61)  6.819  .000* 
_____________________________________________________________________________________________________________ 
 
After the ANOVA tests, a series of post hoc tests (Scheffe tests) were performed to make multiple 
comparisons among four grade levels. These post hoc tests revealed that: (a) freshmen students (X= 3.09, S.D= 
1.17) had a stronger inclination to feeling unsure of themselves when speaking in their foreign language class 
than the other three groups (subscale 1, p= .001, p <0.05); (b) sophomore students (X= 2.79, S.D= 0.93)  had a 
stronger inclination to trembling when knowing that they are going to be called on in language class than the 
other three groups (subscale 3, p= .000, p <0.05); (c) sophomore students (X= 2.97, S.D= 1.00) were less 
frightened than the other three groups when not understanding what the teacher was saying in the foreign 
language (subscale 4, p= .000, p <0.05); (d) sophomore students (X= 2.94, S.D= 1.01)  had a stronger inclination 
to view other students as better language learners than the other three groups (subscale 7, p= .000, p <0.05); (e) 
senior students (X= 4.16, S.D= 0.37)  had a stronger inclination to being at ease during tests in their language 
class than the other three groups (subscale 8, p= .000, p <0.05); (f) freshman students (X= 3.53, S.D= 0.95)  had a 
stronger inclination to worrying about the consequences of failing their foreign language class than the other 
three groups (subscale 10, p= .000, p <0.05); (g) sophomore students (X= 3.39, S.D= 1.15) had a stronger 
inclination to forgetting things they know due to being so nervous in language class than the other three groups 
(subscale 12, p= .000, p <0.05); (h) sophomore students (X= 3.21, S.D= 1.19)  had a stronger inclination to 
feeling anxious about language class though being well prepared for it than the other three groups (subscale 16, 
p= .000, p <0.05); (i) freshmen students (X= 2.63, S.D= 1.21)  had a stronger inclination to feeling like not going 
to their language class than the other three groups (subscale 17, p= .002, p <0.05); (j) senior students (X= 4.05, 
S.D= 0.85)  felt more confident than the other three groups when speaking in foreign language class (subscale 18, 
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p= .003, p <0.05); (k) sophomore students (X= 2.55, S.D= 0.92)   had a stronger inclination to be afraid that their 
language teacher was ready to correct every mistake they make (subscale 19, p= .001, p <0.05); (l) freshmen 
students (X= 3.00, S.D= 1.08) could feel their heart pounding more than the other three groups when being called 
on in language class (subscale 20, p= .000, p <0.05); (m) sophomore students (X= 2.50, S.D= 0.92) got more 
confused than the other three groups when studying for a test (subscale 21, p= .004, p <0.05); (n) sophomore 
students (X= 2.79, S.D= 0.91)  felt more than the other three groups that the other students spoke  the foreign 
language better than they did (subscale 23, p= .000, p <0.05); (o) senior students (X= 3.89, S.D= 0.74)  felt more 
self-conscious about speaking the foreign language in front of other students than the other three groups (subscale 
24, p= .000, p <0.05); (p) sophomore students (X= 2.71, S.D= 0.96)  worried about getting left behind more than 
the other three groups due to the fact that language class moves so quickly (subscale 25, p= .000, p <0.05); (q) 
freshmen students (X= 2.56, S.D= 1.13) felt more tense and nervous in their language class than in their other 
classes in comparison to the students in the other three groups (subscale 26, p= .009, p <0.05); (r) senior students 
(X= 1.95, S.D= 0.62) got less nervous and confused than the other three groups when speaking in their language 
class (subscale 27, p= .012, p <0.05); (s) senior students (X= 3.89, S.D= 0.74)  felt more sure and relaxed than 
the other three groups when being on their way to language class (subscale 28, p= .035, p <0.05); (t) senior 
students (X= 1.95, S.D= 0.85) got less nervous than the other three groups when not understanding every word 
the teacher said (subscale 29, p= .001, p <0.05); (u) senior students (X= 2.32, S.D= 0.48) felt less overwhelmed 
by the number of rules to be learned to speak a foreign language than the other three groups (subscale 30, p= 
.014, p <0.05); (v) senior students (X= 1.37, S.D= 0.50) feared less than the other three groups that the other 
students would laugh at them when speaking the foreign language (subscale 31, p= .000, p <0.05); (w) senior 
students (X= 4.21, S.D= 0.71) would probably feel more comfortable around native speakers of the foreign 
language than the other three groups (subscale 32, p= .001, p <0.05); (x) freshman students (X= 3.53, S.D= 0.92) 
got more nervous than the other three groups when the language teacher asked questions which they had not 
prepared in advance (subscale 33, p= .000, p <0.05).                                    
4. Conclusion 
The results of this study showed that English language teacher candidates at a state university during the 
spring semester of 2011-2012 Academic Year were not highly anxious. The previous studies that investigated the 
relationship between foreign language anxiety and students’ language level produced mixed results. Skehan 
(1989) stated that students at higher levels might enjoy a “wider repertoire of behaviours” which would assist 
them in coping with anxiety in language learning contexts “more flexibly” (p. 116). However, this is not always 
seen to be the case. For instance, Saito and Samimy (1996), who studied language anxiety in students of Japanese 
at three different levels reported that advanced students were the most language-anxious, intermediate learners 
were the least, and beginners fell between the two.  
Relevant to the relationship between gender and English language teacher candidates’ foreign language 
learning anxiety, this study revealed that male English language teacher candidates had lower level of foreign 
language learning anxiety than female English language teacher candidates. The previous studies that 
investigated the relationship between foreign language anxiety and gender had inconclusive results. For example, 
Aida (1994) established no significant difference between foreign language anxiety and gender. While some 
studies (e.g. Awan, Azher, Anwar, & Naz, 2010) found that female students are less anxious in learning English 
as a foreign language than male students, other studies (e.g. Daly, Kreiser, & Rogharr, 1994; Onwuegbuzie, 
Bailey, & Daley, 1997)  revealed that female students are more anxious in learning English as a foreign language 
than male students.  
Regarding the relationship between age and English language teacher candidates’ foreign language learning 
anxiety, this study unearthed that older English language teacher candidates had lower level of foreign language 
learning anxiety than younger English language teacher candidates. While some studies (e.g., MacIntyre, Baker, 
Clement, Donovan, 2002) indicated that younger students are more anxious in learning a foreign language than 
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older students, other studies (e.g. Donovan & MacIntyre, 2005) found that older students are more anxious in 
learning a foreign language than younger students.       
With respect to the relationship grade levels and English language teacher candidates’ foreign language 
learning anxiety, this study unearthed that of four grade levels, senior English language teacher candidates had 
the lowest level of foreign language learning anxiety. In this vein, this result can provide evidence in support of 
Elkhafaifi (2005) who stressed that students in the third year of their study had significantly lower levels of 
foreign language anxiety than those in the first and second year of their study.  
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